Week 7 reflection
I went into the session prepared to deliver embedded fine motor skills work within the main classroom space. My plan relied on observing the student using their fine motor skills naturally during a functional task such as writing, handling classroom tools and engaging in everyday routines. I decided on this approach as I felt it was important to see pen grip, hand strength/control and how the student managed these skills within their usual learning environment. However, when I arrived the tutor asked if we could go in a side room as to not distract other pupils and due to the echoey environment. This meant I could no longer observe the student in a functional context and so had to adapt the session quickly so that it still supported fine motor development and provided purpose even though the original plan and environment had changed. I had to adapt the session to using pom poms, pegs and simple grip‑strength tasks. These activities supported pincer grip and hand strength, but they did not reflect the real‑world tasks the pupil struggles with in class.
Initially this made me feel slightly apprehensive and unsettled as the change removed the opportunity to observe the student’s fine motor skills in a natural, real-life context. I was also concerned that due to lack of preparation for this change, the student would not get anything out of the session and the purpose of the session would be reduced. However, I wanted to still provide a session that would hold some meaning and benefit the individual. Once in the side room I focused on staying calm and resourceful, using different fine motor skills activities to assess the student. 
Although there were positive aspects to the adapted session such as quieter space reducing distraction and increasing student focus, opportunity to improve adaptation techniques as a professional and improvisation of fine motor skills activities, I also felt that there were clear limitations to this change. For example, the lack of planned materials meant the intervention became less functional, reducing the relevance of what I could observe and the information gathered was less meaningful for understanding how the student manages real world demands. 
I learnt that while improvised fine‑motor tasks can still be beneficial, they cannot replace the depth of information gained from functional intervention. The experience emphasised the need to advocate for appropriate assessment environments and to prepare adaptable resources that still align closely with real‑world demands. It also reinforced the importance of environment in SEN practice and the need to plan for flexibility while still maintaining relevance to real‑world skills. 
